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Overview 
Newcastle City Learning (NCL) is the post-16 delivery service within Newcastle City 
Council. Newcastle City Learning works within the context of the city’s demographics and 
priorities. The stated purpose of the service is  
 
"Providing opportunities in Newcastle for all to learn, improve and grow".  
 
Vision 
 
Enabling Newcastle city residents to grow and thrive by providing high-quality, relevant 
development opportunities, making a difference to the employment chances and lives of all 
our learners. 

 

Our values  
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Background  

 

Within the City Council, Newcastle City Learning (NCL) sits within the Deputy Chief 
Executive’s Directorate.  Newcastle City Learning is an integral part of the Council’s 
Inclusive Economy Strategy which seeks to provide opportunities for all residents of the city 
to access good work. 
 
At the heart of the service is an ethos of supporting the people furthest away from the 
labour market in the city to develop their skills and confidence to move them closer to the  
jobs market. The service also provides a range of programmes and activities to allow 
residents to meet new people and make new friends, collaborate through learning, and 
build confidence to enable residents to integrate and take a greater part in community life.  
 
Through innovative programmes that open doors to employment, boost health and well-being, and 
strengthen the social fabric of our neighbourhoods, Newcastle City Learning is making a lasting 
impact on the lives of the people that we work with every year.   We are breaking down barriers to 
education, driving economic productivity, and building resilient, thriving communities.  
 
NCL has strong links with a range of partners including Job Centre Plus (JCP), the 
Council’s Careers, Work and Thrive Advice and Guidance Team, Social Services, the North 
East Combined Authority, schools and a range of employers with whom it collaborates to 
provide training and support to the residents of the city. 
 
Newcastle sits within the North East Combined Authority area.  NCL works with the North East 
Combined Authority to ensure that our curriculum meets both the needs of the city and the wider 
geographical area within the North East region.  
 
NCL receives funding through the Adult Skills Budget, previously the Adult Education 
Budget (including Tailored Learning), 16-18 Study Programme funding via the Department 
of Education, the Apprenticeship levy and Advanced Learning Loans as well as offering 
some full cost delivery. 
 
The Newcastle City Learning Accountability Agreement document details how we as an 
organisation are working to ensure that our curriculum meets the local needs of both our 
residents and our employers and major stakeholders. A copy of this document for 25-26 
can be found at Newcastle City Learning Accountability Agreement | Newcastle City 
Learning 
 
 
The service offers courses from four main buildings across the city:  
 

• Westgate Community College   

• Newcastle Skills Centre (on the Westgate site)   

• Heaton Community Centre 

• Gosforth Library and Learning Centre.  
 

 
 
 
 

https://www.newcastlecitylearning.ac.uk/directory-newcastle-city-learning-policies/newcastle-city-learning-accountability-agreement
https://www.newcastlecitylearning.ac.uk/directory-newcastle-city-learning-policies/newcastle-city-learning-accountability-agreement
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Context of this self-assessment report 
 
Four years from the service’s last full Ofsted inspection visit in October 2021, it continues to offer a 
high standard of educational experiences to its learners.  Overall achievement rates have 
remained consistently high over the past four years, and show a rising trend. 
 
A very high majority of learners who attend education programmes at Newcastle City Learning 
stay until the end of their programmes, and pass their planned qualifications, better preparing 
them for work or higher-level studies or better integration within their local communities. 
 
Newcastle City Learning offers a first-step into the journey to better life opportunities for the 
residents of the city.  As well as gaining qualifications, much more importantly the service supports 
better social inclusion, delivering mainly foundation programmes, helping learners to progress onto 
higher-level studies with other providers. 
 
Education and Training:  Three-year trend since last inspection 
 

Year Overall Achievement National average 

2022-23 89%  

2023-24 91%  

2024-25 93% 84% 

 
 
Apprenticeships: Three-year trend since last inspection 
 

Year Overall Achievement National average 

2022-23 65%  

2023-24 87%  

2024-25 89% 54% 

 
* National averages taken from R12 NARTS tables released in September 2025 

 

In our largest area of provision, adult learning, the three-year trend demonstrates a consistent 
picture of high achievement. 
 
2024-25 Adult Learning performance: Three-year trend since last inspection 
 

Year  Overall Achievement  Overall Pass  Overall Retention  

2022-23  89%  95%  94%  

2023-24                 93%  96%  96%  

2024-25  94% 96.%  97% 

 
 
Our Programmes for Young People demonstrate the impact of a significant quality improvement 
plan which was implemented following the last inspection, alongside growth in this area of our 
provision to meet an increasing need for alternative post-16 provision within the city. 
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Year  Overall Achievement  Overall Pass  Overall Retention  

2022-23  79% 93% 85% 

2023-24  86% 95% 91% 

2024-25  90% 98% 91% 

 
Attendance 
 

Attendance % 

16-18 84% 

Adults 85% 

 
All of our learners experience challenges and whilst the attendance levels for both adults and 
young people are below the college target, we acknowledge those challenges and offer high levels 
of support to ensure that this does not impact outcomes.   
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This report covers the period of 1 August 2024 to 31 July 2025.  The evidence collected 
and reviewed by leaders and managers includes: 
 

• Outcome data 

• Lesson Visit report findings 

• Learner feedback 

• Employer feedback 

• Focus group feedback from staff teams 

• Moderation of student work files 

• External Verifier report comments and feedback. 

The evidence reviewed confirms that the quality of education received by a high majority of 
learners at Newcastle City Learning is good, and our achievement rates remain strong. 

 

Grade % 

Inspiring 20% 

Engaging 79% 

Requires Further Development 2% 

Requires Further Action 0% 

Key Strengths 

• Leaders, managers, and staff at all levels have high aspirations for the service. 

• High pass rates across all provision types 

• Strong teaching, learning and assessment practices 

• High learner and employer satisfaction rates 

• Exceptional levels of support provided 

• Inclusive practices across provision 

• High level of impact around social coherence, confidence building, improvement in 
well-being and mental health 

• Appropriate upskilling to help learners move closer to the jobs market 
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Areas for Development 

• Collection of progression data needs a greater focus, particularly around collecting 
information about progression into sustainable, good work 

• Continue to monitor attendance on PYP and Adult provision and ensure that it does 
not impact on outcomes. 
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Safeguarding at NCL is effective.        
 
The safety of our staff and learners is of the utmost importance to us.  Leaders and managers 
within the service seek to create and maintain a culture in which all feel safe and able to discuss 
and raise concerns where they might arise within the organisation. 
 
Effective safeguarding policies and procedures are in place to promote the welfare of and keep 
our learners safe.  Safeguarding is embedded within everyday practices and is the responsibility of 
everyone across the service. 
 
Tutors create a safe environment for learning with the promotion of a safe culture, enabling 

learners to take opportunities presented to develop their understanding of how to keep themselves 

safe in modern day Britain.  Tutors also provide an environment where learners feel comfortable in 

their learning, where learners feel safe to make and learn from mistakes, and where learners feel 

safe to work collaboratively.  This is highlighted in many Lesson Visit reports and within student 

feedback. 

 
Tutors create inclusive environments where learners are free from bullying, harassment and 
intimidation, and where if they do have a concern, they feel comfortable telling someone.  Pastoral 
officers and other support staff within the college can direct learners to the appropriate help and 
support. 
 
A safeguarding lead and deputy lead for our young learners have been identified and have 
undertaken the required training to fulfil those roles.  In addition, we also have a safeguarding lead 
who has responsibility for our 19+ adult provision.  The Chair of the Advisory Board takes the lead 
responsibility for safeguarding and provides regular support and challenge in this respect.  Our 
Safeguarding lead produces a report which is presented to the Advisory Board on a regular basis 
to keep them informed of current trends and challenges in this respect.  We also work very closely 
with the wider services of the Council to support us in our work around keeping our learners safe. 
 
Supervision is available to all involved with safeguarding.  This is provided by an external 
specialist and is available as and when required. 
 
Leaders and managers take a proactive approach to creating a culture of safeguarding across the 
organisation.  Current and emerging trends of neglect and financial poverty within the homes of 
our young people are rising as the cost-of-living crisis continues to impact many families within the 
city.  All staff are very aware of these issues, can identify the signs and act swiftly.  Our pastoral 
officers deal sensitively with regular issues in relation to the impacts of young people living in 
poverty at home.  At college we offer free sanitary products, fruit and healthy snacks, and personal 
hygiene items to assist learners where there is a need.  We also support families and carers with 
benefits claims and help them with referrals to our council colleagues and appropriate support 
agencies.     
 
Our Programmes for Young People (PYP) pastoral officers review the attendance of our young 
people on a daily basis.  Any learner who does not attend college is contacted to identify the 
reason for their non-attendance.  The team is always vigilant for signs of neglect, sexual abuse, or 
criminal exploitation, and unfortunately an increase in these cases is emerging. 
 
Leaders and managers take a proactive approach in creating a culture of safeguarding across the  



 
 

Page 9 of 52 
 

Self-assessment Report 2024-25 

 
 
 

organisation.   All learners receive information on local threats and how to keep themselves safe 
from the threat of radicalisation and the wider threats to their safety, including online safety.  
 
Online safety training is delivered during the induction process, and this message is reinforced 
consistently throughout their learning programme.  This is particularly relevant to our service with 
such a multicultural learner group all working together within our learning environments. 
 
Within our largest adult learning curriculum, our ESOL provision, we commission an external 
organization called Jobs, Education and Training (JET), to provide pastoral support to ESOL adult 
learners.  They work closely with learners to provide support and refer promptly to us any 
safeguarding concerns. 
 
NCL carries out safer recruitment practices and provides appropriate training to all staff to ensure 
that their own knowledge and understanding of how to keep learners safe is updated on a regular 
basis.  All staff hold an enhanced DBS check. 
 
NCL operates a comprehensive recording system called Tootoot to allow the service to record 
safeguarding concerns, monitor our responses, and follow up actions to keep our learners safe.  
All staff and learners have access to the system.  Through a downloadable app, learners have 
access to a confidential in-built messenger service that they can use to disclose any concerns 
discreetly.   
 
Smoothwall is used to monitor all IT use across the service.  This system delivers real-time alerts 
to dedicated safeguarding staff to enable them to identify serious risks and threats and implement 
interventions before escalation.   
 
Safeguarding referrals are made timely to ensure learners receive appropriate support as soon as 
possible.  The safeguarding leads are often supported by the wider Council services in this respect 
and other external stakeholders who provide additional advice, guidance and support.  NCL has 
positive working relationships with multi-agency support teams within the Council. 
 
Key staff within NCL use the council Eclipse system to gain important and relevant information 
relating to the history of learners and their families.  This information is used to identify support 
needs, possible risks to themselves and others, and other agency interventions such as social 
care services, mental health support etc.  This additional information enables us to better 
understand and make informed decisions to support learners.  The Employer Protection Viewer 
within the Eclipse system enables us to access home information and any possible risks or 
concerns surrounding young people or their families.  This helps us be better prepared and make 
informed decisions when we are required to meet young people within their home environment or 
community settings. 
 
During the academic year we have delivered training and awareness sessions to all staff so that 
they can confidently identify and appropriately deal with child-on-child violence and violence 
against women.  The reporting of concerns or incidents in relation to child-on-child violence, and 
violence against women is through our central safeguarding concerns procedures. 
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Inclusion 
 
Newcastle City Learning offers educational opportunities to an extremely diverse set of learners, 
many of whom are classed as ‘disadvantaged’.  Many of our young learners have previous poor 
experiences within school or further education; many have been excluded previously or have not 
attended formal education for a wide range of reasons.  A large proportion of our adult learners 
come from different ethnic backgrounds, and many are trying to integrate into new communities 
within the city.  Newcastle is a city of sanctuary, and we support a large number of refugees.  The 
vast majority of our learners are attending our provision looking for something completely different 
to the traditional provision offered in our local General Further Education colleges. 
 
A very large number of our learners come from lower socio-economic backgrounds and can have 
a very wide range of barriers to learning. 
 
Newcastle City Learning offers opportunities to those who are not able to take up more traditional 
post-16 routes of education and training.  Newcastle City Learning specialises in providing 
educational opportunities which look to reduce and remove barriers which may have impacted on 
successful learner journeys previously. 
 
Our largest cohort of adult learners (676 learners/2571 Learning aims) come to us to study English 
as a second language (ESOL).  Many are new to this country and our city and are looking to 
integrate into their new communities and move closer to paid employment.  As well as ESOL 
programmes we also introduced a new ESOL vocational curriculum last academic year to support 
our learners to progress to both short and higher-level vocational programmes and to support 
them to develop the vocabulary and skills needed for employment in the city’s foundational 
economy. 
 
Newcastle City Learning also supports a large number of learners with special educational needs 
at both 16-19 and 19+.  
 
The service also works very closely with our colleagues in both the Children and Families 
Directorate to provide opportunities for those individuals who have been in care, are still in the 
care system or living with alternative carers. 
 
The service also works with the Newcastle Youth Justice Services to endeavour to place young 
people back onto a supportive pathway into education or training, and ultimately employment. 
 
As a result, Newcastle City Learning offers a very welcoming and inclusive curriculum across all 
ages and a very personalised approach, identifying individual starting points, ensuring learners 
work towards both curriculum and individual goals and learning targets throughout their learner 
journey.  This enables us to make a real difference and offer a transformative journey to many 
learners. 
 
Staff at all levels ensure that the barriers to learning are reduced swiftly.  This begins with a 
thorough initial assessment of the learners’ starting points and identification of any specific barriers 
or needs that should be addressed in helping the learner succeed. 
 
Progress throughout the learner journey is closely monitored, appropriately recorded to identify 
when early interventions are needed, and tutors are able to draw on a wide range of support 
teams to assist learners to remain on programme.  This is evidenced by high retention rates and 
pass rates in the majority of curriculum provision types.  Tutors and curriculum managers know 



 
 

Page 11 of 52 
 

Self-assessment Report 2024-25 

 
 
 

their learners very well.  They create an environment which is conductive to learning and 
supportive of a very diverse cohort of learners. 
 
Throughout the learner journey both tutors and support staff look to reduce levels of support to 
ensure that individual do not become too reliant on them and are able to expand their 
independence in order to be successful in end programme assessments and as they progress 
following their time in college. 
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Leadership and governance    
 
Strategic Leadership 
 
Leaders have high expectations and aspirations for the service.  Strategic leadership of the 
service is the responsibility of the Head of Newcastle City Learning, who reports directly to the 
Deputy Chief Executive of Newcastle City Council.  The service is aligned with the Council’s 
Inclusive Economy strategy, offering relevant education and training programmes to move 
residents closer to the jobs market and ensure that all can access a pathway to sustainable work 
opportunities. 
 
Our mission, vision and strategic priorities document sets our purpose within the city and our 
aspirations for the residents we serve Newcastle City Learning Mission, Vision and Strategic 
Priorities 2025-2026 | Newcastle City Learning including our key objectives which are reviewed 
annually. 
 
The Newcastle Accountability Agreement 2025-26 sets out how we meet the skills needs of our 

city and support both local and national priorities through our curriculum offer.  A copy of the full 

document can be found @ Newcastle City Learning Accountability Agreement 2025-2026 | 

Newcastle City Learning.  This document clearly identifies how we meet the key priorities of the 

North East Combined Authority (NECA) and the Local Skills Plan.  NECA regularly reviews our 

progress against profile, and the quality of our provision. 

As a Local Government provider of educational opportunities within the city of Newcastle, the 

service often provides education and training opportunities to some of the most vulnerable groups 

of adults and young people from within the city.  Many learners have been disadvantaged by their 

previous experiences in education, SEND or high needs, or have been in the care of the local 

authority. A very high majority of the adults and young people we work with are working at 

foundation level and are without level 2 English and/or mathematics qualifications, and the 

necessary skills to engage with training providers or employers. 

The service works with a large range of support services within the Council and other external 

agencies to provide a bespoke service to those learners who require additional support to succeed 

in their studies.  We also work closely with our local General Further Education Colleges and other 

providers to ensure that our learners are able to progress and continue their studies at a higher 

level where appropriate. 

Governance 

The Council holds the Head of Newcastle City Learning to account through regular 1:1 meetings 
with the Deputy Chief Executive, and regular reviews of performance against key objectives.  
These align with the strategic priorities of the Council’s Inclusive Economy Strategy which was set 
out by the Council in 2023. 
 
The delivery of our services is also scrutinised by an Advisory Board which is made up of 
representatives of the Council, service stakeholders, learners, elected members and members of 
the senior leadership team and staff representatives.  The Board provides an additional layer of 
support and challenge to the service.  
 
The Full Board offers support and challenge for all aspects of our performance whilst the 
Performance Board sub-committee focuses on our academic performance and the quality of 

https://www.newcastlecitylearning.ac.uk/directory-newcastle-city-learning-policies/newcastle-city-learning-mission-vision-and-strategic
https://www.newcastlecitylearning.ac.uk/directory-newcastle-city-learning-policies/newcastle-city-learning-mission-vision-and-strategic
https://www.newcastlecitylearning.ac.uk/directory-newcastle-city-learning-policies/newcastle-city-learning-accountability-agreement-2025
https://www.newcastlecitylearning.ac.uk/directory-newcastle-city-learning-policies/newcastle-city-learning-accountability-agreement-2025
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teaching, learning and assessment.  The Performance Board is presented with detailed 
information about the quality of performance of the service twice a year.  The Board scrutinises the 
self-assessment report, providing support and challenge to the senior leadership team around the 
judgements made on the quality of our provision. 
 
Leaders and managers undertake a comprehensive self-assessment process each academic year 
to draw on a range of evidence to make evaluative judgements about the services' strengths and 
areas where improvements are required based on the Quality Management policy detailed @  
https://www.newcastlecitylearning.ac.uk/directory-newcastle-city-learning-policies/quality-
management-policy.  From this process, a Quality Improvement Plan is created to ensure 
consistent improvement interventions are in place. 
 
The Board also provides support and challenge on all financial matters. 
 
Staff Well-being and workload 
 
Leaders and managers continue to be very conscious of tutor workload in unprecedented 
circumstances, but it has been difficult to prevent workloads from increasing with continued 
financial pressures in adult learning. 
 
The service introduced a new Well-being strategy last academic year.  A team of well-being 
champions lead the project offering a range of activities and support to staff, including taking up 
the roles of Mental Health Advocates. 
 
Tutors enjoy access to free Yoga classes and on request can complete an online programme 
called ‘How to be a great teacher but avoid burnout’, which addresses directly the causes of stress 
and offers advice and guidance on strategies such as calming breathing, Emotional Freedom 
Technique (EFT) also known as Tapping, and others.  Evidence has suggested a direct link 
between those who can control their emotions and high performance at work.   Another module 
focuses on the importance of restorative sleep.   Other modules encourage tutors to change habits 
to reduce stress and anxiety and increase productivity whilst maintaining a reasonable work life 
balance. 
 
https://gillianforrestercoaching.com/how-to-be-a-great-teacher-without-the-burnout/ 
 
The take-up of the programme has not been significant, but feedback from those who have 
participated has been positive, with those who sought additional support finding the resource 
useful in helping them to deal with feelings of stress, anxiety and overwhelm. 
 
Leaders and managers keep regular checks on staff and make referrals to Health Assured and 
occupational health where needed.  Health Assured is a 24-hour on-line wellbeing and support 
platform available to all employees. 
 
The service is embracing Artificial Intelligence (AI) to help streamline administrative tasks where 
appropriate, and tutors are using AI tools to assist with the creation of effective planning 
documentation and the creation of teaching resources.  We are in the early stages of adoption of 
AI to assist with staff workloads, but already we are seeing some significant benefits allowing 
tutors to focus on activities which impact learning most. 
 
 
 

https://gillianforrestercoaching.com/how-to-be-a-great-teacher-without-the-burnout/
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Professional Learning and expertise 
 
Leaders recognise that the most valuable asset within the organisation is its people.  We look to 
support employees with their professional development wherever we can, using our limited 
Continuous Professional Development funds.  
 
Leaders and managers regularly review the progress and quality of provision across the service 
through Curriculum Quality Progress Review meetings allowing very timely interventions to be 
implemented where they are needed to ensure that any areas for development are quickly 
addressed.  In addition, feedback from Lesson Visit reports provides valuable information about 
areas of teacher practice to focus upon for continuous professional development. 

 
Leaders are tenacious in their pursuit of high standards across the service.  At the heart of this is a 
focus on the development of the teaching workforce to deliver the highest standards of teaching 
and assessment practices ensuring that all learners have the very best levels of support, advice 
and guidance to realise their full potential within the classroom.  Advanced Practitioners carry out 
a number of lesson visits (56 last academic year).  This process provides leaders and managers 
with valuable first-hand evidence about the quality of teaching, learning, and assessment practices 
within our provision.  We also talk to our learners on those visits to gain valuable feedback about 
their wider experiences at college. 
 
The professional conversations which follow Lesson Visits have proved invaluable to staff and our 
Advanced Practitioners use a coaching approach to review and reflect on the lesson visited and to 
offer suggested strategies for improvements which might enhance the quality of learning.  It is then 
for the tutor to decide what they may change in their practice.  Curriculum Managers will also 
discuss with tutors the outcomes of any Lesson Visits and how they might support tutors to put 
any suggestions into place and what further development may be required to support that tutor to 
aid that transition.  
 
External Verifier reports provided by Awarding Bodies provide another rich source of evidence of 
what is working well and areas for improvement within practitioner practice. 
 
This evidence informs our planning for relevant continuous professional development opportunities 
for staff within the service. 
 
Stakeholder Engagement 
 
Leaders and managers have established very good collaborative working partnerships with a wide 
range of stakeholders.  In Programmes for Young People (PYP) we work closely with parents and 
carers and multi-agencies to support our young people to ensure that they stay on programme and 
are able to succeed. 
 
Leaders regularly liaise with the North East Combined Authority to ensure that our curriculum offer 
remains aligned with their strategic priorities, as well as keeping abreast of employer needs from 
within the city of Newcastle upon Tyne.  It is from this working partnership we can keep abreast of 
changing skills shortage areas and avoid duplication of provision within the North East. 
 
The Head of NCL is a key part of the strategic leadership group for the Council Employment (Work 
and Thrive) group.  This is another vital source of information about changing local priorities, 
ensuring that we continue to provide training which is in line with local skills plans. 
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Senior managers are also involved in leading an ESOL Task group, developing new initiatives to 
meet an ever-growing demand to support new migrants entering the city.  Last year, NCL provided 
a range of vocational introductory sessions with additional language support, to allow migrants and 
ESOL learners to explore employment opportunities within the city.  This project has been a great 
success and will continue into the new academic year, helping more Newcastle residents move 
closer to good work opportunities.  The service also maintains very good working relationships 
with the Department of Work and Pensions (DWP), Job Centre Plus (JCP), Health Care, and the 
voluntary sector. 
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Provision Types 

  

Adult Learners – Self-Assessment Author:  Hardus du Plessis 

  
Total number of learners: 1,800  
  
Some learners span across multiple funding streams, so the total below is greater than the total 
amount of learners (1,800) as some learners are counted twice when broken down by funding 
stream as they have studied both an Adult Skills Fund aim and a Tailored Learning aim: 
     

 Strengths 

  
• High quality teaching, learning and assessment practices enables learners to achieve 

qualifications, exemplified by a high 94% achievement rate. 
 

• A large majority of the adult learning curriculum operates at an exceptional level, with good 
retention, high pass rates, and very good student feedback.  For example, modern foreign 
languages, creative arts, teaching assistants, counselling, and GCSE mathematics. 

  

• Provision is inclusive, barriers are identified and removed, and learning experiences impact 
positively on confidence, well-being, and social cohesion. 
  

• High learner satisfaction rates tell us that learners feel their expectations are met and they 
value their learning opportunities 
  

• The curriculums are in a state of effective transition towards meeting the skills gap, with 
significant emphasis being placed on getting learners work-ready primarily in the foundation 
economy. Curriculum intent and delivery is strong – evidence of work outcomes remains 
problematic, as the service relies on data from the DWP which is not always available. 

  
 Areas for development 
  

• Further enhance the partnership with employers and external agencies, in particular the 
DWP and the Council, to create more effective progression routes for learners into 
sustained employment and volunteering opportunities. 
  

• Further enhance tracking systems/processes to help inform destination data (identifying 
learners who progress into sustained employment), in order to judge overall effectiveness 
of curriculums aimed at progressing learners into work.  

  
 

 

• Further improve attendance rates for adult learners. 
  

• Continue to promote digital inclusion in courses to enhance digital literacy. 
  

• Provide training and development sessions to further enhance pedagogical practice 
(questioning skills), including one to one mentoring and coaching support. 
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 Curriculum 

 
1.1 Curriculum, teaching and training  
  
Leaders and managers are well aware of the context of the adult learners we support. Newcastle 
City Learning welcomes learners from the most marginalised communities in the West and East 
End of the city. Sixty-three per cent of adult learners were on benefits or low wages, and 75% live 
in deprived areas. In 24/25 63% of our provision was at entry level, 21% at level 1, 16% studied 
level 2 qualifications and 1% completed level 3. Approximately 71% did not have level 2 English 
and maths. Fifty-three per cent of adult learners were from ethnically diverse backgrounds and 
43% of our adult learners are second language users and studied ESOL (English for speakers of 
other languages). Thirty-nine per cent of learners on the wider adult curriculum also studied ESOL 
or English as an additional language (EAL). 
  
Managers have a comprehensive understanding of their curriculums and ensure they are 
designed to effectively deliver learning goals and qualifications to improve learners’ well-being and 
provide skills and confidence to move them closer to the job market. They have established, and 
maintained, effective working partnerships with key stakeholders (including the DWP, the Council 
and the voluntary sector) so that curriculums connect learners’ needs to the wider context of the 
city.  
  
Managers have a firm understanding of their tutors’ strengths and areas for development. The 
service-wide Lesson Visit procedure, led by a group of Advanced Practitioners, supplies them with 
detailed lesson visit reports. Managers visit classrooms on a regular basis to assess the quality of 
teaching and learning directly through Learning Walks. Effective use is made of lesson visit 
information to inform staff training and development/enhancement in pedagogical practice. 
  
Managers ensure Departmental Quality Improvement Plans are shared and reviewed with 
teaching staff, so there is a mutual recognition of strengths within teams and areas which need 
attention. Identified areas for development receive timely attention and inform CPD, where 
applicable. 
  
Regular Curriculum Progress Review meetings closely monitor progress against both quality and 
financial targets during the academic year. Senior leadership challenge managers to ensure 
appropriate interventions are implemented if need be. 
  
 
Adult curriculums are well planned to allow tutors time to effectively assess starting points, 
effectively deliver prorgammes, formatively assess and complete timely summative assessment, 
which enable 94% of learners to achieve. Schemes of Learning are carefully sequenced to 
address gaps in learners’ knowledge but with enough flex in programmes for tutors to remain 
responsive to learner needs. The majority of lessons recap previous learning, and learners 
practise new skills and knowledge to gain deep understanding. Activities help learners integrate 
new knowledge into larger concepts and apply skills fluently and independently. English, EAL, 
Modern Foreign Language (MFL) and ESOL curriculums offer gradual development of lexis, skills 
and grammar leading to long term acquisition of the target language. 
  
ESOL vocational courses teach job seeking learners the lexis and knowledge required for work in 
the foundational economy. Courses include ESOL for Elderly Care, Classroom assistants, Early 
Years, Health and Safety and Beauty.  Food Safety, Beauty and Classroom Assistant pathways 
allow learners to progress to the wider vocational curriculums and complete Qualifications at Level 
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1. Twelve Entry 2 and Entry 3 ESOL learners completed a level 1 Food Safety certificate.  
 

Feedback from learners indicate these courses promote feelings of confidence, independence and 
general wellbeing, particularly for those women who have had few or no previous opportunities to 
train or be in paid employment. The DWP welcomes the programme and mandate learners to this 
provision.  
  
The Supporting Teaching and Learning (STL) in Schools curriculum area has built strong, long-
term partnerships with many primary schools across the city. Feedback from placement mentors 
confirms learners effectively apply the skills taught, and over 80% of participants secured work in 
their placement schools last year. 
  
In Modern Foreign Language (MFL) the provision is very responsive to learners’ needs and 
interests as they are actively included in deciding the course content. Learners encounter real-life 
scenarios in class and get the opportunity to practise skills and knowledge to succeed in real life 
when travelling abroad or welcoming visitors to Newcastle.  
  
The Digital photography curriculum curated a four-week public exhibition at the City Library, where 
every learner, regardless of ability, showcased their work. Learners took ownership of the curation 
process, and the exhibition reached thousands of visitors. This raised the profile of the department 
and gave learners a meaningful platform to celebrate their achievements. 
 
The GCSE maths, the curriculum is planned carefully to support those who have struggled with 
this difficult subject in the past.  Barriers, including fear of the subject, are carefully removed to 
enable high levels of engagement and resulting in very positive outcomes.  In the last three years 
between 66% and 91% of learners achieved Grades 4–5, which is 30–55% higher than the 
national average in each of the past three years.  These results demonstrate that NCL learners 
perform significantly above national benchmarks, with consistently strong outcomes and evidence 
of sustained improvement. 
  
Interdepartmental collaboration in some areas is strong. The Education curriculum links closely 
with ESOL vocational programmes to allow progression. Second language learners account for 
over 50% of Supporting Teaching in Learning learners.  
 
In Beauty, effective collaboration with ESOL colleagues and external partners like Newcastle 
Carers has enhanced accessibility and increased community engagement.  
 
In Beauty last year, City and Guilds introduced online examinations. This shift disproportionately 
affected the ESOL learners who struggled with the complexity of the exam questions and as a 
result achievement rates dropped significantly. Leaders have implemented a range of 
interventions to address this issue, including an increased focus on the 
development/enhancement of learners’ understanding of technical vocabulary. 
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1.2 Leadership of Teaching and Learning 

 

Lesson Visit report findings 24/25 

 

Grade % 

Inspiring 20% 

Engaging 79% 

Requires Further Development 2% 

Requires Further Action 0% 

  
The data indicates that the vast majority of adult learners continue to benefit from engaging and 
inspiring lessons which enable them to make good progress in their learning. 
  
As already indicated, adult curriculums are successfully planned and delivered, evidenced through 
high achievement rates. Curriculums allow for learners to not only achieve requisite qualifications 
and goals, but also develop learners more holistically, focusing on improving well-being and 
confidence. The LLDD curriculum is structured so that learners can revisit, apply, and deepen prior 
knowledge while developing the new knowledge and skills needed for independence and 
community life. ESOL curriculums focus on skills and language needed to live a successful and 
meaningful life in the UK. 
  
 
Tutors have strong subject knowledge and high levels of experience. Learners gain valuable 
understanding of the roles and expected values within their respective industries and feel more 
confident in applying for positions in the field. Eight per cent of the STL learners and 100% of the 
Beauty learners who finished qualifications gained employment or promotion in their relevant 
sectors. One hundred per cent of the counselling learners progressed to higher level qualifications 
and therefore closer to qualifying as counsellors.  Fifty-five per cent of Adult Social Care learners 
gained promotion and work -this is significant as most of these learners completed entry level 
qualifications only. 
  
ESOL tutors deliver high-quality, inclusive ESOL vocational courses. Good resources and CPD 
allow them to deliver the lexis and basic knowledge required for learners to gain entry level 
employment, such as cleaners, carers, classroom assistants and taxi driving. 
  
Tutors effectively assess stating points and progression. In the ESOL provision, with almost seven 
hundred learners and very diverse and large classrooms, tutorial weeks facilitate assessment and 
the accurate tracking of progression. Assessment information is used effectively to promote 
inclusion and inform planning for learning. 
  
Tutors explore teaching and learning strategies to find the right approaches for often very diverse 
cohorts. The Education department uses a case study and scenario-based approach to teaching, 
rather than relying solely on knowledge-based delivery. Learners apply theory to real-life 
situations, enhancing their knowledge and understanding.  
  
Adult tutors provide constructive feedback skilfully and enable learning beyond the classroom 

which helps to build autonomy and a love of learning. English tutors use techniques to make 
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learners think about how they can improve their own skills and learners are enabled to write letters 

to their councillors to discuss problems in their communities. 

The learning environment is inclusive, supportive and focused, as a result of effective planning, 
strong tutor knowledge and well-paced lessons. English lesson visits indicate collaborative 
learning is used well to promote discussion and extend learning which ensure learners meet 
outcomes.   

  
Maths, English and employability are embedded into the LLDD curriculum, equipping learners with 
the tools to explore working life and further study and as a result some have move onto higher 
level programmes and volunteering. 
  

1.3 Inclusive Curriculum Culture and Practices  
  

Adult learners form a very diverse socio-economic and cultural cohort. Many face a range of 
barriers such as second language problems, unemployment, low confidence, mental health 
difficulties, low prior attainment, and undiagnosed or unsupported needs. Managers and tutors 
make appropriate adjustments to support these learners.  
Tutorials are held with second language users to clarify issues, and where necessary learners are 
signposted to external agencies for support. 
  
Curriculums deliver skills and knowledge to help learners take their first steps towards and 
eventually partake fully in further training and a successful work life in the UK. 
 
Newcastle City Learning works in partnership with job centres, community, voluntary, and health 
organisations to reach learners who may not access traditional education routes. Our provision 
reflects a strong commitment to closing participation and outcome gaps by embedding inclusive 
principles into course planning: 

• Courses are available at different times of the day.  

• We support learners with travel costs and childcare. 

• Free and low-cost courses. 

• Wide range of qualifications are available with clear progression routes.  

• The main centres are easily accessible to the majority of learners.  

• Courses are available in a range of community settings allowing learners to attend part-time 
courses.  

• Staff are trained in supporting neurodiverse learners in English and Maths classrooms   
 

Accessibility and inclusion are at the heart of LLDD delivery. Personalised strategies are 
consistently applied to remove barriers to learning. Where required, specialist equipment is 
provided to ensure equitable participation such as an adapted cutting board and knife for a blind 
learner, or tools to support those with fine motor difficulties. These adaptations enable every 
learner to experience success, independence, and dignity in their learning.  A deaf learner from 
Eritrea progressed from LLDD provision to ESOL, given signing support throughout and is now 
confident to stand up for herself and her rights as a deaf woman. She now travels and lives 
independently and has progressed to higher level qualifications in another college. 
  
At Benfield Park Medical Centre, we offer support sessions for patients to access and use NHS 
apps, enabling them to book appointments and view test results online. These learners were 
signposted to us as having significant barriers to digital engagement, including low confidence and 
limited prior experience. The intervention proved highly successful, with participants gaining the 
skills needed to manage their healthcare more independently.  
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Targeted digital inclusion work in Chapel House supported 25 elderly learners aged between 68 
and 92 in developing essential digital skills. Learners were taught how to use their smartphones to 
communicate more effectively and access practical apps, such as those providing real-time bus 
information. This work was vital in engaging a demographic often left behind by the rapid pace of 
digital change. Learner feedback from sessions helped build confidence and independence, 
reducing feelings of isolation, and improving day-to-day mobility. 
  
Partnership with the City Library and the city jobcentre resulted in 32 successful learner 
achievements through short, accredited courses.  
This collaboration showcased the strength of cross-sector working to widen access and engage 
learners from diverse backgrounds. The joint delivery model helped us reach individuals who may 
not have otherwise accessed adult learning opportunities.  
  
We partnered with Gateshead Council to deliver an online safety initiative, which successfully 
raised awareness of online safety with staff responsible for care leavers, further demonstrating our 
capacity to adapt and deliver meaningful, employer-informed provision. 
  
Tutors meet the individual needs of learners by getting to know them personally.  ESOL learners 
are often quite isolated and have many barriers that ‘native’ learners don’t have. Classrooms 
become communities and support networks. The ESOL programmes strongly support women who 
have often not been given the opportunities to study and work in the countries where they come 
from, and cultural barriers often exclude them form taking opportunities in the UK. Seventy three 
percent of NCL ESOL language learners are female, and 72% on ESOL vocational programmes 
are female. These women embrace the opportunities given and hope to find employment in the 
future. 
  
Counselling learners benefit from sharing experiences in a supportive group setting. The courses 
encourage peer learning and reflection, which enhances understanding of the subject. As a result, 
learners feel more connected and describe the experience as both fascinating and therapeutic  
  
A creative writing project, developed in collaboration with several charities, with women who had 
experienced child removal, culminated in a public event at St Nicholas Cathedral and a published 
poetry book. The impact on these women’s lives was increased confidence, hope and better 
engagement with health and social services 

  
Learners describe art sessions as a ‘sanctuary’, which promotes emotional wellbeing. Tutors 
create a welcoming, non-judgemental space where learners can explore creativity without 
pressure. As a result, participants report improved wellbeing and a sense of achievement.  
  
Art sessions held at doctor surgeries support individuals through major life transitions, including ill-
health, isolation, and PTSD. By offering low-pressure, therapeutic activities and inclusive teaching, 
learners regain confidence and reconnect with their communities. Many describe the experience 
as transformative and empowering. 
  
Learners in a male carers group run by a local charity expressed a belief that the lessons had 
helped them build friendships and felt part of a creative, caring community. 
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Learners in Beauty Therapy show strong autonomy and peer collaboration during practical 
sessions, supported by differentiated resources for ESOL learners. Tutors adapt delivery using 
glossaries, acronyms, and video content, which boosts engagement and confidence 

  
Additional support is provided to STL learners needing to improve their English, maths, and digital 
skills. These learners are enrolled on relevant courses in other areas of provision. This ensures 
they have the foundational skills needed to succeed during placements and in future employment.  
  
Strengthening Strategic Collaboration on Digital Inclusion remains an area for development 
Newcastle’s digital offer remains fragmented, with multiple stakeholders working independently. 
The recent appointment of a Digital Inclusion Officer by the council presents an opportunity to 
coordinate efforts. Newcastle City Learning sees itself as a key partner in this work, alongside the 
City Library and other community organisations. Greater collaboration will help create a more 
coherent and impactful digital inclusion strategy for the city. 
  

1.4 Achievement  
  

  

Table 1: overall achievement 
  

2024-25 Adult Learning performance: Three-year trend since last inspection 

  

Year  Overall Achievement  Overall Pass  Overall Retention  

2022-23  89%  95%  94%  

2023-24                 93%  96%  96%  

2024-25  94% 96%  97% 

  
Newcastle City Learning’s adult provision offers high quality education and the achievement rate 
of 94% has increased by 1% from 23/24. 
  

 Table 2: achievement by area 

 
 

 
2022-23 

 
2023-24 

 
2024-25 

Arts 89% 98% 98% 

Beauty 98% 94% 83% 

Counselling 53% 100% 100% 

Digi Skills 87% 99% 94% 

Education 76% 100% 100% 

English 86% 87%  

ESOL - largest cohort 88% 90% 

 
94% 

 

Health and Social Care 85% 94% 94% 

Maths 82% 93% 99% 
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What we need to do better 
  
Achievement rates on the discrete programme for learners with learning difficulties and disabilities 
have fallen, due to some learners not achieving the minimum 80% of the funding hours allocated 
to them. This was, predominantly, due to non-attendance by learners with more complex needs 
experiencing ongoing health issues, including mental health issues.  
  
In Beauty, City & Guilds introduced online exams in September 2024, without prior pilot resources 
being available, replacing assignment-based evidence with technical, language-heavy questions. 
This sudden shift disproportionately affected ESOL learners, whose achievement rates dropped 
significantly. The scale of the issue is national, with many colleges lobbying for mock papers and 
clearer guidance. In addition, learner attendance was a persistent challenge, with 40 non-
attendances across a cohort of just 8 learners. Many absences were due to legitimate caring 
responsibilities or extended time abroad, which we responded to with flexibility and support. 
Despite these barriers, learners remained committed, and we successfully avoided multiple 
withdrawals. However, the scale of additional support required ran into hundreds of hours, 
highlighting the intensity of intervention needed to mitigate systemic changes and did not mitigate 
the negative impact on achievement.  
  

Table 2 inclusive achievement 
  

  Total number of 
learners and 
proportions 

Total number 
achieved 

and achievement rate 

All of 19+ 1800 1699  

Declared LCUDD (mental, health, 
learning difficulty) 

462 (26%) 427 (92%) 

BAME (everyone not ‘White British’) 955 (53%) 897 (94%) 

Learners on Benefits or low wage 1130  (63%) 1068 (95%) 

Learners in deprived areas 1346 (75%) 1200 (89%) 

Learners co-funded 665 (37%) 626 (94%) 

Learners fully funded 1130 (63%) 1068 (95%) 

Full cost 5 (0.27%) 5 (100%) 

Female 1292 (72%) 1236 (96%) 

Male 508 (28%) 463 (91%) 

  
Approximately 71% of the adult learners in 24/25 do not have a level 2 qualification in English and 
maths. 
  
This table illustrates that a very significant number of 19+ NCL learners face barriers to learning 
which include low income, living in deprived areas, cultural barriers, and being second language 
users. Disrupted or limited previous education has resulted in low prior attainment. 
62% of learners were on Entry level quals. 
21% of learners were on Level 1 quals. 
16% of learner were on Level 2 quals 

   

MFL 93% 97% 99% 

LLDD 87% 94% 81% 
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There is a gap of 5% in the overall achievement rate of 94% between learners from deprived 
areas and the wider learner population. To understand the reasons for this, the service 
endeavours to critically analyse the 6% cohort of 19 + learners who failed to achieve and so 
examine the correlation between these learners and their demographics. Once these learners are 
identified, we will be able to identify the specific areas they are from in the city and decide on what 
interventions could be put in place the close the achievement gap. 
  
The service is finding ways to illustrate the progression trend of learners moving into higher levels 
year on end, so there is a clear measure of how well our learners progress between entry levels 
and subsequently into level 1 and 2. The aim is for our entry level learners, a clear majority, to 
progress to level 1 and then 2. Ultimately, we aim to provide our large cohort of entry level 
learners the opportunities to gain level 2 qualifications in English and maths. A large number of our 
learners are second language users make this challenging, as more than 50% of ESOL learners 
are mandated to us from the DWP because of very low English language skills, so they have a 
significant distance to travel. 
  
Newcastle City Learning’s vision is to help learners on low income and often on Universal Credit 
find sustainable employment or improve their work prospects. The data we do have of learners 
moving into work (9%) and gaining promotion (4%) is anecdotal and come from learner surveys, 
learning logs and tutor input. This data is not reliable, since an insignificant number of learners 
complete the surveys and provide information on work outcomes. We ask learners these 
questions while they are still on our courses and therefore not in employment. We are addressing 
this void of information with the North East Combined Authority and the DWP, so we can 
accurately measure our achievement rate of getting our learners into work or further training. 
  

1.5 Participation and Development  
  
NCL Adult Attendance- three- year trend 

  

2021-22 2022-23 2023-24 2024-25 

82% 83% 88% 85% 

  
Attendance by curriculum area 

  

Arts   94%  

Beauty   90%  

Counselling    91% 

Digi Skills  87% 

Education  95% 

English  85% 

ESOL  82% 

Health and Social Care  92%  

Maths  85%  

MFL  96%  

LLDD  92% 
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Overall attendance has dropped by 3%. This is in large part because 43% of the adult provision is 
ESOL, for which attendance is low at 82%, and this is an area of concern.  There are several 
factors contributing to this. ESOL learners attend classes 4 days a week compared to other 
curriculum areas where classes are only once/twice a week. Learners often have work 
commitments and zero-hour contracts, so they miss classes because of work. The Job Centre 
often mandates learners to do external courses. Learner attendance will be monitored and 
challenged more rigorously throughout 25/26. Stronger collaboration with the Jobcentres is 
required, so that learners are not referred away from our provision.  Attendance on maths courses 
is also low, and the service is investigating the reasons for this.  Both these areas are being 
addressed in the adult improvement plan. 
  
Our lesson visit evidence indicates that the majority of tutors are able to create a calm and orderly 
environment for adult learners. A key strength of our provision, continually highlighted within 
learner feedback, is the high levels of support received from both tutors and our wider support 
services. Learner feedback on the Arts curriculum illustrates that participation on NCL courses 
lead to increased confidence, reduce social isolation and improve well-being. 
  
Fifty three percent of adult learners are from ethnically diverse communities and Newcastle City 
Learning is good at developing effective learner behaviour and establishing a culture underpinned 
by British values.   
In ESOL, adult learners clearly value the multilingual aspects of the ESOL classroom and how it 
becomes a mini culture, representative of broader life outside the classroom. Topics in the ESOL 
curriculum clearly address the everyday needs of learners, who are often new arrivals in the UK 
and need language and skills to navigate everyday problems such as registering with GPs and 
arranging school admission for their children. 
  
For learners with learning difficulties or disabilities (LLDD) the development of effective learning 
behaviours and skills (decision making, resilience and adaptability) is an integral part of the 
curriculum, aimed at fostering the autonomy learners need to become more independent in 
everyday life. 
  
Relationships among learners and staff reflect a positive and respectful culture where the 
principles of equality and diversity are nurtured. Learners of all ages, abilities and diverse religious 
and socioeconomic backgrounds thrive in a learning culture that celebrates its diversity.  
  
Learner feedback supports the view that learners’ attitudes to their education are positive.  
Learners take pride in their learning and demonstrate positive attitudes to each other, tutors, and 
staff. Learners feel safe at college and feel comfortable reporting any concerns to their tutor or 
another member of staff. Concerns are addressed in a timely manner. 
  
In vocational areas, tutors use diversity in their classes by encouraging learners to translate key 
language into their first languages and share with other learners. Opportunities are taken in some 
classes to consider cross-cultural similarities and differences in values. However, more work still 
needs to be done to develop non ESOL tutors’ abilities to remove language barriers for second 
language users, constituting 38% of learners in the wider curriculum. 
  
Newcastle City Learning provides good career advice to learners. All adult learners have access to 
Work and Thrive (https://www.newcastle.gov.uk/services/jobs-and-careers/work-and-thrive-
central), a council based department with a wide network to give the best support to learners 
seeking work. City Learning uses JET (Jobs through Education and Training 
https://www.jetnorth.org.uk), an external agency, to provide both pastoral and career support to 

https://www.newcastle.gov.uk/services/jobs-and-careers/work-and-thrive-central
https://www.newcastle.gov.uk/services/jobs-and-careers/work-and-thrive-central
https://www.jetnorth.org.uk/
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ESOL learners. Their expert advisors signpost learners to a variety of agencies in Newcastle to 
ensure learners get the help they need on issues such as benefits, housing, school admission, 
and legal difficulties. In 24/25, 293 interventions were made to allow learners to overcome 
everyday problems and continue their ESOL courses.  
  
More work needs to be undertaken, linking learners to volunteering possibilities. Council funding 
which allowed residents to signpost to our Volunteer Passport courses has ceased. Curriculum 
leads are now meeting directly with volunteering agencies to re-establish links and open up this 
pathway for our learners. 
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1.6 Improvement plan – Adults      
 

Provision Type – Adult Learning 
  

  Issue Action Required 

LLDD Achievement 
rates hit by a small 
number of learners 
with complex needs 
and medical issues 
last year 

Lower achievement 
rates for LLDD (81%) 
  

Move learners from one short aim to another 
through year. If classes are cancelled, ensure 
learners are given opportunities to catch up. 
Ensure learners able to achieve the hours of the 
aim. Ensure regular data checks in place. Ensure 
logs and registers match 

Beauty 
achievement rates 

Lower achievement 
rates (83%) 

Stronger initial assessment of language ability; 
Identify challenging units and implement support; 
address low attendance; work with ESOL 
colleagues to break language barriers 

Progression data Tracking of learners 
who progress into 
sustained employment 

Match ILR to DWP data: work with NECA and 
local DWP contacts to see how this can be done 

Volunteering Find volunteering 
opportunities for 
learners 

Meet with Work and Thrive and VONNE to 
secure funding to re-instigate the referral process 
and offer courses to support learners into 
Volunteering positions.  

Marketing Expand citywide 
visibility of 19+ offer to 
reach more learners 

Implementing the 19+ marketing strategy to 
attract more Full Cost learners into the Arts, 
Vocational and MFL 

Removing language 
barriers 

More tailored support 
for second language 
learners in the wider 
curriculum: 38% of 
learners to ensure 
language is not a 
barrier to completing 
qualifications. 

Arrange support and CPD for non ESOL tutors, 
so that they can adjust language and resources 
for second language users to achieve their goals. 

ESOL attendance Low at 82% Monitor attendance; register checks; early 
withdrawal; identify barriers to attending and offer 
necessary support 

Maths and English 
attendance 

Low at 84% Monitor attendance; register checks; early 
withdrawals; identify barriers to attending and 
offer necessary support 

Digital inclusion Promote digital 
inclusion better in 
courses to enhance 
digital literacy for city 
residents 

Embed digital skills across the wider curriculum; 
expand AI and digital innovation by building tutor 
confidence in digital delivery; Scale the 24/25 
successful digital inclusion pilots;  

Planning for 26-27 Anticipating reductions 
in funding for LLDD 
and MFL, the service 

Potential reduction of 200K LLDD provision: 
attract new learners into LLDD to ensure we do 
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needs to actively plan 
for delivery in these 
areas in 25.26 

not exhaust funding on learners showing little 
progression.  
Develop a comprehensive full cost model for MFL 
to attract more learners 

T&L Questioning missed opportunities 
for probing and open 
ended Qs to stretch 
thinking 

Tutor CPD to develop more in-depth questioning 
techniques. 
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Programmes for Young People (PYP) - Self-assessment 
Author:  Colleen Pittman  
 

Year  Overall Achievement  Overall Pass  Overall Retention  

2022-23 78.6 93% 85% 

2023-24  86% 93% 91% 

2024-25  90% 98% 91% 

 
Pass rates have increased by 5% due to robust intial assessment, strong quality assurance 
practice and improving the quality of teaching, learning and assessment within the team. 
 
Programmes for Young People (PYP) provision is designed to meet the needs of young people 
across the city who have Special Education Needs (SEN), poor mental health, challenging 
behaviours and/or are looking for an alternative to sixth form and traditional further education 
programmes.  This provision is an alternative post-16 full-time programme of learning, preparing 
young people for their next steps into adulthood, further study, or to be ready for the world of work 
or an apprenticeship.  Learners who attract high needs funding and those who have social and 
emotional additional needs are mixed and all enjoy the facilities of the Skills Centre which offers a 
small, friendly and supportive environment to remove barriers to learning. 
 
In 2024/25 there were a total of 104 learners on programme. All learners have barriers including a 
learning difficulty and/or disability or a social, emotional or mental health need (SEMH).  Many 
learners have not achieved a basic level of education from compulsory schooling, and some have 
been home schooled, have large absences, or have not attended school for a significant period.  
This has resulted in young people entering the programme with low level knowledge and skills.  
Most learners on programme work at level 1 and below, with very few working at level 2. 
 
The aim of the pathways within PYP is to provide young people with a variety of options and high 
aspirations so that they will be able to fulfil their potential.  Pathways are carefully planned with 
local employment opportunities in mind to provide an introduction to independence, working life 
and carefully chosen vocational areas that meet the local labour market demands.  Work 
experience is an integral part of the programme and allows young people to experience real 
working life and make informed decisions and choices about their future career. 
 
The pathways for 2024/25 were - 

• Construction 

• Travel and Tourism 

• Customer Services and Retail 

• Supported Internships (high needs only) 

• Working life pathway 

• Independence pathway – prepares young people with learning difficulties and disabilities to 

be better prepared for adult life and to develop their independence to allow them to live 

more fulfilling lives in adulthood. 
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1.1 Curriculum, teaching and training 
  
The curriculum offer is ambitious and well-structured, designed to meet the needs of employers 
and address regional skills shortages. The curriculum is planned and sequenced to include work 
focused knowledge and concepts that lead to clear progression routes. 
 
The offer is continually evaluated to ensure it meets the needs of all stakeholders.  Leaders 
engage and work with employers and Newcastle City Council Work and Thrive team to ensure a 
thorough understanding of the local work economy to inform curriculum development and the 
pathway offer.  Robust labour market intelligence analysis and relevant employer engagement 
ensures that learners develop the knowledge, skills and behaviours required to progress 
successfully into sustained employment, further training or higher education within their chosen 
sector. The curriculum intent reflects a clear understanding of local economic priorities and is 
aligned with strategic workforce development goals.   
 
Employers make a valuable contribution to curriculum enrichment by actively engaging in delivery 
and supporting learners’ development of industry-relevant skills. Guest speakers provide current, 
sector-specific insight and highlight employment opportunities, helping learners contextualise their 
learning.  
 
On the construction pathway, strong partnerships with National House Building Council, Keepmoat 
and Newcastle City Council enable the delivery of sector-themed workshops, mock interviews and 
workplace preparation activities. These experiences support learners in developing the 
professional behaviours and employability skills required for successful progression into industry.  

 
1.2 Leadership of teaching and learning 

Programmes for Young People - Lesson Visits 24/25 – 

 

Grade % 

Inspiring 14 

Engaging 86 

Requires Further Development 0 

Requires Further Action 0 

 
Through our quality assurance lesson visit process, teaching observed across sessions 
demonstrates consistently highly effective practice - learners are engaged, well-supported, and 
make clear progress. Overall teaching and learning are graded as Engaging. 
 
Robust initial assessment and diagnostic processes are embedded across the provision to 
accurately identify learners’ starting points. These assessments inform curriculum planning and 
enable tutors to tailor learning experiences that provide appropriate stretch and challenge. This 
ensures that teaching is responsive to individual needs and promotes high expectations for all 
learners, regardless of their prior attainment. The use of diagnostic information supports effective 
differentiation and contributes to learners making strong progress from their starting points.  This is 
evidenced throughout the Learner Journey document. 
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Tutors plan and deliver inclusive, differentiated lessons that promote personal development, 
employability, and essential life skills. Lessons are well structured and sequenced to build upon 
prior skills and knowledge resulting in new knowledge development and expertise.  
 
Lesson plans and lesson visit feedback show that tutors use a wide range of assessment 
strategies responsive to the needs of learners.  Questioning is used effectively to check 
understanding and promote deeper learning.  Visual prompts and role play are used to support 
active engagement and develop independence.  Group work and peer support is used to foster 
collaboration and group cohesiveness.  Information from learner support plans also informs 
delivery. 
 
In maths, tutors demonstrate strong subject knowledge and implement well-sequenced learning 
that builds effectively on prior knowledge. New concepts are introduced in a logical sequence, with 
appropriate scaffolding to ensure learners can access and master increasingly complex content. 
Learners report that this structured approach enables them to consolidate their understanding and 
retain key knowledge over time, preparing them well for future learning and employment. 
 
Effective use of questioning is evident across maths sessions, with tutors routinely encouraging 
learners to articulate their reasoning and reflect on their problem-solving approaches. This 
deepens understanding and promotes critical thinking, contributing to sustained progress. 
 
Tutors create learning environments that are calm, purposeful and conducive to learning. High 
expectations of all learners are consistently communicated, with clear and realistic standards for 
behaviour, resulting in respectful, supportive classroom cultures where learners feel safe, 
understand boundaries, and engage positively with their learning. In maths’ lesson visits it is 
identified that learners benefit from a calm and purposeful learning environment that fosters 
positive relationships and supports emotional wellbeing. This contributes to high levels of learner 
engagement and reduces barriers to learning. 
 

Enrichment activities are strategically planned and effectively delivered to extend learners’ 
educational experiences beyond the core curriculum. These activities promote personal 
development, foster wider cultural awareness, and support the acquisition of transferable skills. 
They are purposefully aligned with the development of learners’ character, embedding key values 
such as resilience, self-discipline, and integrity. Learner feedback indicates that participation in 
these sessions has significantly enhanced their personal wellbeing and equipped them with a 
broad range of skills and attributes that support both their academic progress and future 
employability. 
 
The Individual Learning Journey is used effectively to monitor and evidence learner progress. In 
the majority of cases, feedback is clearly recorded and includes specific, actionable steps to 
support improvement. In a very small number of instances, while developmental feedback was 
provided, subsequent review and follow-up were not clearly evidenced, limiting the opportunity to 
demonstrate progress over time. 
 
In the majority of observed sessions, support staff are effectively deployed and well-integrated into 
teaching and learning. Their contribution enhances learner engagement, supports individual 
needs, and promotes progress. In a very small number of cases, there is scope to improve 
strategic deployment in class of support staff to maximise their impact on learning outcomes. 
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In English, tutors plan learning logically and systematically across the curriculum and within 
individual lessons. Curriculum content is carefully sequenced to enable learners to build on prior 
knowledge and skills over time.  

Planning is highly effective, allowing learners to revisit and consolidate learning, which supports 
long-term retention and deeper understanding.  Tutors deliver engaging and appropriately 
challenging learning activities that are responsive to learners’ individual needs and interests. 
English classrooms are inclusive and supportive environments where learners thrive due to tutors’ 
strong understanding of their learners’ starting points and barriers to learning. As a result, 
learners, including those who are disadvantaged, have SEND, high needs, or are known to social 
care, make excellent progress in English.   

In a minority of English sessions, there is insufficient opportunity for learners to revisit and 
consolidate key concepts over time, which can limit long-term retention and mastery. Where 
learners require more time to process new material, tutors should consider the cognitive load 
within lesson plans and adjust the volume and complexity of content accordingly. This will enable 
all learners to access the curriculum meaningfully and make sustained progress, particularly those 
with additional learning needs. 
 
Lesson visits in maths sessions identify that assessment for learning is used consistently and 
effectively. A range of formative assessment strategies including questioning, collaborative tasks, 
digital quizzes, and written activities are employed to monitor learner progress and inform 
responsive teaching. This ensures that learning is adapted to meet individual needs and 
maximises achievement. 
 
Tutors demonstrate high levels of subject expertise and competence and maintain current industry 
knowledge through regular engagement with continuing professional development (CPD). They 
proactively access and participate in relevant training opportunities and, where appropriate, return 
to their specialist vocational areas to refresh and enhance their practical skills. This ensures that 
teaching, learning, and assessment are informed by up-to-date practices and sector 
developments, contributing to consistently high-quality learner experiences.  In construction, tutors 
work collaboratively with industry experts to deliver the technical and practical areas of the 
curriculum. 
 

 
1.3 Inclusive curriculum culture and practices  
 
The curriculum is intentionally inclusive, ensuring that all learners, including those with high needs 
and social, emotional and mental health (SEMH) challenges, are supported to access high-quality 
teaching and learning.  
 
Within Programmes for Young People in 2024/25 every learner was disadvantaged and had a 
barrier to learning. On programme 14% of learners were Children in Care and 8% of learners were 
actively engaged with the Youth Justice System.  
 
Learners are placed in classes according to their academic levels and individual needs, enabling 
meaningful participation and progress. Tutors adapt delivery methods to ensure accessibility 
without lowering expectations, fostering a culture of ambition and achievement. This inclusive 
approach promotes positive learner engagement and collaborative classroom environments. 
Learners report feeling respected, supported, and able to thrive both socially and academically. 
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The inclusive curriculum contributes significantly to learners’ personal development and emotional 
wellbeing. 
 
Every learner has a personalised support plan that is co-produced and regularly reviewed 
throughout the academic year. These plans are informed by input from the learner, their parent or 
guardian, and any relevant external agencies, including Social Care and Children and Young 
People’s Services (CYPS). This collaborative approach ensures that learners’ individual needs 
including academic, emotional, and social, are identified early and addressed effectively. The 
dynamic nature of the plans allows for timely updates in response to changing circumstances, 
promoting sustained engagement and progress. This practice reflects strong leadership and 
management oversight, a commitment to inclusive education, and a robust safeguarding culture. 
Learners benefit from feeling understood and supported, which contributes positively to their 
behaviour, attitudes, and overall personal development. 
 
A dedicated pastoral support team is embedded within the provision, ensuring all learners have 
access to timely and responsive support for their personal, emotional, and social needs. The team 
delivers targeted interventions and one-to-one sessions, tailored to individual circumstances. 
Pastoral Support Officers work in close partnership with external agencies—including social 
services and CYPS—to facilitate access to specialist support. They actively participate in multi-
agency meetings such as Child Protection and Child in Need reviews, ensuring they are well-
informed and equipped to safeguard learners effectively. Learners report that they feel safe, 
supported, and listened to, and many attribute their sustained engagement and improved 
wellbeing to the pastoral support received. This provision contributes significantly to a positive 
safeguarding culture, learner resilience, and readiness for progression. 

 
 

 
 
1.4 Achievement  
 
In 2024/25, overall achievement rose to 90%.  This is an increase of 4 percentage points on the 
achievement rate in 2023/24.  Retention has remained the same as in 2023/24 at 91%. 
 
Attendance in 2024/25 is at 84%.  This is comparative against a Newcastle Schools Alternative 
Provision attendance figure of 54% for 2024/25. 
 
Attendance and retention figures in 2024/25 have had a positive impact on overall achievement 
rates within PYP, resulting in an overall pass rate in 2024/25 of 99%, an increase of 6 percentage 
points from 2023/24. The comparator has been used as 100% of learners on this provision have 
undiagnosed high needs or Social, Emotional or Mental Health (SEMH) challenges. 
 
English and maths delivery within our provision was strategically aligned to meet the diverse 
needs of learners with social, emotional and mental health (SEMH) challenges.  All learners 
underwent thorough initial assessment to determine their starting points, including prior 
attainment, learning gaps and personal goals. Learning aims were agreed with learners, ensuring 
that their English and maths programme were both aspirational and achievable.  A small minority 
of learners were not enrolled on qualifications—due to prior attainment, individualised support 
needs or being on a short programme. 
 
Of the learners who remained on programme:  
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• 48% achieved their first English qualification and 45% achieved their first maths 
qualification; demonstrating clear progress from their starting points. 

• 29% achieved a higher-level English qualification and 23% achieved a higher-level maths 
qualification; evidencing accelerated learning and ambition. 

• 23% in English and 25% in maths made strong progress, reducing gaps in their knowledge 
and improving core skills and confidence. 
 

In the intensive GCSE maths class, we saw the strongest overall improvement in 3 years.  All 
learners made significant progress from their baseline starting point, with an average distance 
travelled of +112 marks.  60% of these learners achieved a grade 4 or higher. 
  
In GCSE English, all learners made strong progress, with an average distance travelled of +34 
marks.  Whilst four of the learners were awarded a further grade 3, they made significant progress 
from their starting points. 
 
These outcomes reflect the positive impact of high-quality, inclusive learner-centred planning, 
which enables learners to thrive regardless of background or need. 
 
Ninety-one per cent of all learners in 2024/25, who were able to, completed at least one 
successful work experience opportunity.  This work experience was in an area of interest and 
where applicable related to their vocational work choice.  This was an increase of 1 percentage 
point compared to 2023/24. 
 
On vocational pathways 72% of learners progessed into further education, employment or an 
apprenticeship.  Of those learners 18% progressed into employment related to the vocational area 
in which they studied.  Twenty six per cent of learners returned to Newcastle City Learning to 
complete their studies and qualifications.  For 2% of learners on programme in 2024/25 the 
progression destination is unknown. 
 

 
 

In vocational pathways the following charts break down the total progressions in each sector – 
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1.5 Participation and development  
 
Preparation for Work sessions are effectively designed to develop learners’ employability skills 
and sector-specific knowledge, supporting progression into sustained employment. The curriculum 
is enriched through meaningful employer engagement, with industry professionals contributing to 
delivery via targeted workshops. These sessions provide learners with valuable insights into real-
world working environments and expectations, enhancing their readiness for the workplace and 
deepening their understanding. 
 

Preparation for Life sessions are purposefully designed to support learners’ personal 
development, equipping them with the knowledge, skills, and values needed to thrive in modern 
British society.  
 
The curriculum explicitly promotes the British Values of democracy, the rule of law, individual 
liberty, and mutual respect and tolerance, through interactive activities and discussions. 
Safeguarding is embedded throughout, with learners supported to understand how to keep 
themselves and others safe both online and in the community. Sessions are responsive to local 
contextual safeguarding concerns, including awareness of county lines, substance misuse, and 
anti-social behaviour, which are prevalent in parts of Newcastle. Learners are encouraged to 
reflect on their responsibilities as citizens and to develop resilience, confidence, and informed 
decision-making skills that contribute to their wellbeing and future success. 
 
Meaningful and purposeful work experience is delivered within the curriculum to enhance learners’ 
employability and support the application of theoretical knowledge in practical settings. All learners 
who are ready and able to participate undertake at least one relevant work placement during their 
programme, which strengthens their preparedness for sustained employment. For learners 
requiring additional support, tailored interventions such as preparatory visits and supported 
placements are offered, with the aim of progressing them towards independent participation. 
These opportunities are carefully aligned with learners’ career aspirations and contribute to their 
personal development, confidence, and understanding of workplace expectations.   
 
Learners benefit from access to robust, impartial careers education, information, advice and 
guidance (CEIAG) throughout their programme from the internal Work Experience Officers, the 
Council’s Careers Team and an external agency. A qualified external careers specialist delivers 
personalised support, enabling learners to explore a broad range of sector pathways aligned to 
their interests and aspirations. This provision is inclusive and unbiased, ensuring that all learners, 
regardless of background or starting point, receive high-quality guidance that supports informed 
decision-making and progression into further education, training or employment. The careers 
programme contributes significantly to learners’ personal development, raising aspirations, and 
enhancing their understanding of the world of work. 
 
The Behaviour and Attendance Policy is consistently embedded across all aspects of the 
provision, promoting a culture of high expectations and mutual respect. Learners and staff sign a 
Learner Agreement at the outset, which clearly outlines behavioural expectations and 
responsibilities, fostering shared accountability.  
 
Behaviour is managed effectively through timely interventions involving parents, carers, and 
external agencies where appropriate. Restorative practices, including structured conversations 
and personalised intervention action plans, are used successfully to resolve issues and support 
learners in making positive behavioural choices. This approach contributes to a safe, inclusive 
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learning environment and supports learners’ personal development, emotional wellbeing, and 
sustained engagement with learning.  
 
Behaviour is well managed within the classroom, which contributes to a positive and respectful 
learning environment. In most instances, tutors apply the Behaviour and Attendance Policy 
consistently and effectively. In a very small number of cases, there is a need for more timely 
recognition and response to low-level disruptive behaviour to prevent any negative impact on the 
learning of others. A programme of mentoring and peer observation is in place to support these 
tutors to develop their classroom management strategies. 
 
Learners demonstrate positive attitudes towards their learning in mathematics. They are 
motivated, engaged, and take pride in their progress. Feedback indicates that learners feel safe 
and supported, and that tutors are approachable and responsive to individual needs. They report 
increased confidence in their mathematical ability, with some stating that they had previously 
struggled with the subject but now feel empowered through the support and teaching they receive. 
The inclusive and supportive nature of the provision contributes to learners’ personal development 
and readiness for their next steps. 
 
A strong and effective partnership with Kalmer Counselling offers learners access to a safe, 
confidential, and supportive space where they can explore personal challenges. This offer is well-
integrated into the wider pastoral and wellbeing strategy and supports learners in developing 
personalised coping strategies for managing stress, trauma, social difficulties, and the pressures 
of daily life. The counselling service contributes significantly to learners’ emotional resilience, 
mental health, and overall wellbeing. It reflects a strong safeguarding culture and a commitment to 
promoting personal development.  This positive and supportive culture is evidenced in feedback 
from parents and learners, where they identify that they feel safe, supported, and able to engage 
positively with their education. 
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1.6 Improvement plan  
 

Provision Type – Programmes for Young People 

  

  Issue Action Required 

Leadership of 
Teaching and 
Learning 
 

In a few instances 
providing feedback, 
review and follow up 
was not clearly or 
timely evidenced 
within ILPs. 

Information to be recorded timely in ILPs to 
demonstrate progress over time.  Workshop to 
be delivered and mentoring offered to staff 
where appropriate. 

 In a few instances 
LSAs were not 
deployed effectively 

Tutor to clearly identify and deploy LSAs to 
learners where there is a need.  This will 
maximise the impact on achievement of 
learning outcomes. 

 In some instances in 
English, there is 
insufficient 
opportunity for 
learners to revisit 
and consolidate key 
concepts. 

Tutors to provide opportunities within lesson 
plans for learners to revisit and consolidate 
key concepts before moving on.  This will lead 
to long term retention and mastery. 

 A few tutors do not 
recognise and 
provide timely 
interventions in 
response to low 
level disruptive 
behaviour 

CPD to be delivered to tutors.  This will 
prevent escalation of behaviour, and the 
negative effect that this can have on others 
within the class. 

 In maths, some 
sessions were too 
teacher led with 
limited learner input. 

Mentoring to be offered to tutors.  Planning 
needs to include learner centred activities for 
practice and consolidation of topics and 
methods used.  Standardisation to be carried 
out within the maths team. 
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High Needs - Self-assessment – including Internship progamme 
Author:  Samantha Riley  
 

Year  High Needs Achievement  High Needs Pass  High Needs Retention   

2023-24  97% 99% 97% 

2024-25  94% 99% 95% 

 

    

Year  Mainstream Achievement  Mainstream Pass  Mainstream Retention  

2023-24  73% 95% 77% 

2024-25  85% 98% 87% 

 

Based on 58 learners (starts).  All learners are integrated into the Programmes for Young People 
pathways 
 

1.1 Curriculum, teaching and training  
 
Newcastle City Learning has been delivering a bespoke Study Programme for young people aged 

16–19 and up to 25 with an Education, Health and Care Plan (EHCP) for 10 years.  In the 

academic year 24/25 there were 55 High needs enrolments and an additional 32 high needs 

learners on our outreach programme. 

There were 7 learners on the Internship Programme. 

High Needs learners are integrated into the Study programme based at the Skills Centre with their 

peers studying a number of pathways. 

None of our learners hold a level 2 qualification in maths or English.  

Learners are referred to us in a variety of different ways, via the Council Special Educational 

Needs and Disabilities (SEND) team, Council Careers team, schools, colleges, youth justice, 

social care, or simply by word of mouth. 

Teachers use highly effective assessment over time, constructive feedback and responsiveness to 

individual needs which results in learners becoming more resilient as they are able to learn from 

their mistakes in class and enables them to self-reflect on their progress.  

We have highly effective procedures for recognising and recording learners’ progress which 

clearly details the individual’s progress over time and learners know and understand their progress 

and achievements.  For example, a quality review of Internships was carried out and the review 

stated “The portfolio reviewed has extensive evidence of the development of new knowledge, 

skills and behaviours which will better prepare the learner for the world of work. The learner has 

clearly made excellent progress.” 

 Success is celebrated through interim reviews, which ensure that learners with high needs fully 

understand the progress they are making over time. Within the Scheme of Learning for vocational 

subjects, tutors effectively use activities which promote repetition, ensuring learners with Spreecial 

Educational Needs and High needs can remember content and apply skills independently.  
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The curriculum is built around the young person and will include their chosen vocational element 

as well as maths and English, if it is appropriate to do so.  Enrichment classes are also offered and 

are seen as extracurricular activities and are not mandatory.  

Newcastle City Learning has established a comprehensive outreach programme of education in 

conjunction with the City Council Careers team to provide a transitional route into post-16 

education for learners who are unable to attend college on a regular basis.  Many have not 

attended school for a long period or have been withdrawn from compulsory schooling for a number 

of reasons.  Many of the learners are suffering from high levels of anxiety.  NCL staff establish a 

relationship of trust with both the young people and their parents and carers within their own 

homes initially, with a view to making that transition into attending college to continue their 

education and training at a later point in time. 

Supported Interns are ethically recruited to ensure this is the right pathway for them by attending 

assessments within the workplace prior to acceptance onto programme.  Many learners progress 

from completion of the Newcastle City Learning (NCL) Study Programme which prepares them 

well for success on this programme.   They are then highly supported to access a range of 

relevant work placements within Northumbria University which are a substantial part of their 

programme with additional college time for further maths and English development and 

employability skills development.  The structure of the Supported Internship allows ample time 

within the work placement, ensuring each Intern has the time and consistency to become a valued 

member of the team they are working with, and to learn the job tasks to a high standard.  This 

programme is delivered on site at Northumbria University as part of David Forbes-Nixon (DFN) 

Project Search. 

Leaders and managers use high needs funding appropriately to develop and provide challenging, 

personalised learning programmes that promote the progressive development of learners’ 

knowledge, skills and behaviours.  The programmes focus well on enhancing learners’ 

employability skills and promoting their independence and autonomy.  

External providers are sourced to fill any gaps in learners' goals, for example a learner wanting to 

access a musical programme attends this externally weekly to allow progression in the area of 

music and performance. 

Learners complete a rigorous initial assessment to determine their learning pathway and to identify 

whether an accredited qualification is appropriate or not, or whether their programme will initially 

work towards further development of independent skills. 

There is an ambitious, personalised curriculum — Individual learning plans and EHC outcomes 

are translated into sequenced programmes that build knowledge, life skills and employability skills 

progressively.  Schemes of Learning are sequenced and structured to develop constructive 

knowledge and skills, and they are informed by Labour Market Information.  The curriculum is well 

planned to ensure the Preparing for Adulthood agenda is incorporated in all young peoples’ 

programmes.  This compliments their targets in their EHCPs.   Learners follow clear, relevant 

pathways towards independence, further learning, or employment. 
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1.2 Leadership of teaching and learning 
 
Staff have current specialist training in working with learners with learning difficulties and 

disabilities; teachers adapt resources, scaffold learning and use multi-sensory approaches, so 

learners retain and apply key knowledge and skills.  Staff delivering this programme are suitably 

qualified and highly experienced, having worked in this area for many years.  Staff have also 

undertaken additional Continuous Professional Development including sign language, behaviour 

management, restorative practice training, and medical tracheotomy training.  They have also 

taken part in well-being days with their teammates focusing on their own physical and mental 

wellbeing.  

A quality review of the Internship Programme highlighted effective procedures for recognising and 
recording learners’ progress which clearly detailed the individual progress which had been made 
by the learners throughout their programme.  For example, the review stated “The portfolio 
reviewed has extensive evidence of the development of new knowledge, skills and behaviours 
which will better prepare the learner for the world of work. The learner has clearly made excellent 
progress.” 
 
External verifiers comment that “feedback to learners is very encouraging and positive and allows 
them to improve on their work”.  They also state that “assessment decisions are clear and there is 
a variety of evidence”. 
 
Teachers use highly effective assessment over time, constructive feedback and responsiveness to 

individual needs which results in learners becoming more resilient as they are able to learn from 

their mistakes in class and enables them to self-reflect on their progress.  

 

We have highly effective procedures for recognising and recording learners’ progress which 
clearly details the individual’s progress over time and learners know and understand their progress 
and achievements.  For example, a quality review of Internships was carried out and the review 
stated “The portfolio reviewed has extensive evidence of the development of new knowledge, 
skills and behaviours which will better prepare the learner for the world of work. The learner has 
clearly made excellent progress.” 
  
Success is celebrated through interim reviews, which ensure that learners with high needs fully 
understand the progress they are making over time. Within the Scheme of Learning for vocational 
subjects, tutors effectively use activities which promote repetition ensuring learners with SEND 
and High needs can remember content and apply skills independently. 
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1.3 Inclusive curriculum culture and practices  

 

Our skilled Specialist Educational Needs Coordinator (SENCO), therapists and learning support 

assistants implement the graduated approach (assess, plan, do, review).  Reasonable 

adjustments and assistive technology enable access to learning for learners with complex needs. 

 

Leaders use precise, early assessments to identify needs and deploy the graduated approach 

effectively.  EHCP outcomes are translated into ambitious, measurable, and challenging targets.  

Reasonable adjustments, assistive technology and specialist therapy input remove barriers, so 

learners can access the full curriculum. 

 

High needs learners feel valued and included. Transition planning with families and local partners 

secures continuity of support and sustained progress.  

 

Learners develop trusting relationships with all staff involved in the programme.  Safeguarding 

alerts are common and varied and followed through with relevant agencies to ensure learner 

safety and wellbeing.   Through learner feedback from surveys and lesson visits, learners tell us 

that they feel safe and know who to go to if something is a worry for them. 

 

Experienced and specialist learning support assistants and communication assistants are 

deployed effectively across the classes ensuring each need is met inside and outside the 

classroom.  Links and relationships are also made with external agencies to further enhance and 

support the learners’ journey.  This includes Speech and Language Therapy Specialists, specialist 

technology support, Mental Health Advocacies, Occupational Therapists, Vision and Hearing 

Impairment Team, Information, Advice and Guidance service, Sexual health partners as well as 

Social Care and Health specialists.  This enables us to design a bespoke package of provision for 

the individual and ensures that learners receive the support they need at the right time to ensure 

progression towards their personal targets. 

 
1.4 Achievement  
 

Year  Overall Achievement  Overall Pass  Overall Retention   

2023-24  97% 99% 97% 

2024-25  94% 99% 95% 

 
All learners underwent thorough initial assessment to determine their starting points, including 
prior attainment, learning gaps and personal goals. Learning aims were agreed with learners, 
ensuring that their English and maths programme were both aspirational and achievable.  A small 
minority of learners were not enrolled on qualifications—due to prior attainment or individualised 
support needs.  However, the majority of these learners continued to attend English and maths 
classes in order to maintain their skills and improve their confidence. 
Of the learners who remained on programme:  
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• 39% achieved their first English qualification and 48% achieved their first maths 
qualification; demonstrating clear progress from their starting points. 

• 15% achieved a higher-level English qualification and 17% achieved a higher-level maths 
qualification; evidencing accelerated learning and ambition. 

• 46% in English and 30% in maths made some further progress, reducing gaps in their 
knowledge and improving core skills and confidence. 

•  
These outcomes reflect the positive impact of high-quality, inclusive learner centred planning, 
which enables learners to thrive regardless of background or need. 
 

Success is celebrated through interim reviews, which ensure that learners with high needs fully 

understand the progress they are making over time. Within the Scheme of Learning for vocational 

subjects, tutors use activities which promote repetition ensuring learners with SEND and High 

needs can remember content and apply skills independently. 

In English there was a 63% increase in High needs learners accessing qualifications this year and 

in maths the figure was 56%.  The pass rate for maths was 100% and for English 93% for high 

needs learners last academic year.  For vocational qualifications, the pass rate was 100%. 

Out of 55 learners that completed their programme, 9 progressed onto a Supported Internship, 9 

went into paid employment, 25 returned to Newcastle City Learning on the next level of 

programme, 7 had EHCPs which ceased and went onto 19+ courses, 1 went back onto outreach 

and 3 are NEET or unknown. 

Our celebration of success event is attended extremely well each year by parents, carers, young 

people and professionals involved in their life and gives our young people an opportunity to be 

recognised, not just for qualifications but for a range of achievements across the year, reward 

system, extra-curricular activities, performing arts shows etc. 

 

1.5 Participation and development  
 

High needs learners receive the same opportunities to develop as young adults as their peers 

within the study programme detailed above. 

A visible safeguarding culture, trained designated leads, timely multi agency referrals and effective 

risk assessments keep learners safe, including when learners are off-site during work experience 

placements. 

Our Work Placement officer works closely with the Information Advice and Guidance specialist, 

who is independent of our provision, to understand the needs of the individual to ensure a relevant 

and effective work placement is identified for our high needs learners.  The Work Placement 

Officer supports the individual in the placement and pulls support back as appropriate to allow the 

young person to gain the most from their placement experience.  Job carving is carried out where 

appropriate to ensure all learners with high needs can access a relevant placement.  Feedback is 

gathered regularly from employers and the young person to ensure progress is being made, and 

the next steps are identified. Seventy-five per cent of learners with high needs experienced a work 

placement.  The remaining 25% were not ready this year to do so. 

There are high aspirations for all high needs learners, and the team focus from the start on the  
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progression opportunities for each individual.  Strating points and barriers to learning/achieving 

goals is identified quickly and forms their individual learning journey document (ILJ).  This is then 

used to support and drive their journey and is reviewed regularly to ensure progress is tracked, 

and interventions/changes can be adjusted, if necessary, quickly.  Through multi-agency 

transitions into work, further education or social care are managed well to ensure learners feel 

supported and are confident of their next steps.  NCL also uses the Supported Employment team 

to further support our high needs learners into the workplace and they can continue to support 

long after we have stopped working with them.   
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1.6 Improvement plan  
 

Provision Type – Programmes for Young People 

  

  Issue Action Required 

Leadership of 
Teaching and 
Learning 
 

In a few instances 
providing feedback, 
review and follow up 
was not clearly or 
timely evidenced 
within ILPs. 

Information to be recorded timely in ILPs to 
demonstrate progress over time.  Workshop to 
be delivered and mentoring offered to staff 
where appropriate. 

 In a few instances 
LSAs were not 
deployed effectively 

Tutor to clearly identify and deploy LSAs to 
learners where there is a need.  This will 
maximise the impact on achievement of 
learning outcomes. 

 In some instances in 
English, there is 
insufficient 
opportunity for 
learners to revisit 
and consolidate key 
concepts. 

Tutors to provide opportunities within lesson 
plans for learners to revisit and consolidate 
key concepts before moving on.  This will lead 
to long term retention and mastery. 

 A few tutors do not 
recognise and 
provide timely 
interventions in 
response to low 
level disruptive 
behaviour 

CPD to be delivered to tutors.  This will 
prevent escalation of behaviour, and the 
negative effect that this can have on others 
within the class. 

 In maths, some 
sessions were too 
teacher led with 
limited learner input. 

Mentoring to be offered to tutors.  Planning 
needs to include learner centred activities for 
practice and consolidation of topics and 
methods used.  Standardisation to be carried 
out within the maths team. 
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Self-assessment – Apprenticeship Provision 
Author:  Barbara Archer 
  

The Apprenticeship at Newcastle City Learning, is graded as Exceptional. This judgement reflects: 

• consistently high achievement rates 

• outstanding teaching and learning 

• a deeply inclusive curriculum culture 

• particularly high rates of Distinction grades achieved by our apprentices 

• positive employer feedback, including strong impact in the workplace. 

 

Learners thrive in a respectful and nurturing environment, with strong progression into 

employment and further study. Employer engagement is embedded throughout the learner 

journey, ensuring curriculum relevance and responsiveness. The provision demonstrates 

sustained impact from previous quality improvement actions and is fully aligned with the Education 

Inspection Framework. 

To maintain this standard, the team will continue to innovate, deepen reflective practice, and 

strengthen consistency across all apprenticeships. 

 1.1 Curriculum, Teaching and Training 

The curriculum is ambitious, inclusive, and exemplary in its design and delivery. Apprenticeship 

programmes are particularly strong, with curriculum intent clearly aligned to occupational 

standards, enabling learners to progress within sustained employment and further career 

development. 

Curriculum planning is strategically informed by local labour market intelligence and employer 

consultation, ensuring programmes remain relevant, responsive, and future-focused. Programmes 

are expertly sequenced to build knowledge, skills, and behaviours over time, supporting deep 

learning and workplace readiness. 

Initial assessments and Skills Scans are used effectively to identify learner starting points and 

personalise delivery. Learners receive targeted support and are appropriately challenged 

throughout their journey. 

Teaching and training are of consistently high quality, as evidenced by 2024–25 Lesson Visit 

feedback. Two sessions were graded as Engaging and one as Inspiring, reflecting exceptional 

tutor subject knowledge, purposeful planning, and inclusive learning environments.  

Apprentices are described as demonstrating clear progress and confidence in applying new 

knowledge to their workplace roles. 

Employer consultation and learner feedback are systematically used to evaluate curriculum 

relevance and inform continuous improvement. This feedback loop ensures provision remains 

agile, inclusive, and aligned to sector expectations. 
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1.2 Leadership of Teaching and Learning 

Leadership in teaching, learning, and assessment is strategic, evidence-informed, and 

exceptional. Tutors are highly experienced professionals with deep subject expertise and a strong 

commitment to continuous improvement. Regular CPD ensures staff maintain up-to-date industry 

knowledge, directly enhancing curriculum relevance and learner outcomes. 

Assessment practices are robust and developmental, with formative feedback used effectively to 

support learner progress. Progress reviews are purposeful and responsive, enabling tutors to 

adapt learning plans and maintain high expectations. 

Inclusive teaching is embedded and consistently applied, with differentiated resources, flexible 

delivery models, and personalised support ensuring equitable access and success. 

Lesson Visit feedback in 2024–25 confirmed the high caliber of delivery, with sessions graded as 

Engaging and Inspiring. Observers noted strong learner engagement, purposeful planning, and 

effective formative assessment strategies. The Inspiring session showcased exceptional 

adaptability and deep learner reflection. 

This culture of high expectations, professional development, and reflective practice ensures 

teaching and learning is sector leading. 

1.3 Inclusive Curriculum Culture and Practices 

Inclusivity is a core strength of the provision. Curriculum design and delivery consistently reflect a 

commitment to accessibility, and learner success. Adaptations are proactively implemented to 

support learners facing significant barriers, including those with SEND, mental health challenges, 

and socio-economic disadvantages. 

Support strategies include: 

• personalised learning plans 

• additional learning support 

• flexible timetabling 

• pnhanced information, advice and guidance  

• Pastoral care and wellbeing services. 

 

Tutors work collaboratively with learners to identify barriers and implement tailored strategies that 

promote engagement and achievement. The classroom culture is respectful, nurturing, and 

aspirational. 

Inclusive practices are evaluated for impact through learner feedback, achievement data, and 

support outcomes. Learners receiving targeted support consistently achieve at or above national 

benchmarks. 

This inclusive ethos is a defining feature of the provision and contributes significantly to its 

exemplary status. 

1.4 Achievement 

This area of our provision has been on a journey of continuous improvement since the last 

inspection. 
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Achievement across apprenticeship provision is exceptional, with sustained improvement over four 

years and performance significantly exceeding national benchmarks. The impact of the curriculum 

is clearly demonstrated through exemplary learner outcomes within the apprenticeship provision, 

including a very high number of distinction grades, which was identified as an area for 

development at the last inspection. 

Year  Overall Achievement  Overall Pass  Overall Retention   

2022-23  65% 100% 65% 

2023-24  87% 100% 87% 

2024-25  89% 100% 89% 

  

2024–25 Apprenticeship Grade Breakdown: 

Year  % 

Distinction 96% 

Pass 4% 

 

   

 

NCL 
Achievement 

National 
Achievement 

NCL 
Pass 

National 
Pass 

NCL 
Retention 

National 
Retention 

Apprenticeships 89%  (+30) 53% 100% 98% 89% 55% 

* National averages taken from R12 NARTS tables 
released in September 2025 

    

   

Attendance across all provision is 95%, reflecting strong learner commitment and engagement. 

Achievement data is reviewed termly and benchmarked nationally to inform targeted interventions 

and strategic planning. 

 1.5 Participation 

Learner participation is actively promoted and extends beyond qualification requirements through 

workplace projects and employer engagement. Apprentices have led initiatives such as 

implementing new HR systems, managing conferences, and improving service processes, 

demonstrating leadership and organisational skills. 

“The fact they were able to deliver something successful has made a big difference, they’re now 

more involved in training and support.” (Employer feedback) 

Employer engagement is embedded throughout the learner journey via structured surveys, 

progress reviews, and onboarding processes. Feedback confirms apprentices are increasingly 

involved in shaping service delivery and team development. Examples include: 

• A HR Support apprentice introduced a new onboarding system as part of their EPA project, 

which has since been adopted across the team. 
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• A Team Leader apprentice successfully delivered a major conference and took on project 

management responsibilities. 

• Another Team Leader apprentice integrated new skills into their role, reporting improved 

confidence and leadership capability, even without a formal promotion. 

 

“I would encourage other people to enrol. It’s not only had an impact on the apprentice but on the 

whole team.” (Employer feedback) 

Learner Voice forums and surveys inform curriculum design and delivery, ensuring learners feel 

heard and valued. 

“The teaching enabled me to gain a distinction level in my written work, knowledge test, and EPA 

live assessment.” (Learner feedback) 

 

Personal Development and Progression 

Personal development is embedded throughout the curriculum, enabling learners to build 

confidence, resilience, and professional behaviours. British Values, Prevent, and digital literacy 

are integrated into learning and progress reviews, ensuring learners are prepared for modern 

workplace challenges. 

“I feel incredibly fortunate to have trained here. I’ve grown professionally and feel more confident 

than ever in my abilities.” (Learner feedback) 

Impact is evidenced through learner and employer feedback: 

• 96% of learners report improved confidence and communication skills 

• Employers highlight enhanced problem-solving and adaptability: 

“Training has been great; the apprentice now leads projects and mentors colleagues.” (Employer 

feedback) 

Progression Outcomes 

• 78% of completers progressed to higher-level roles or responsibilities within six months of 

completion 

• Learners have achieved additional qualifications (e.g., ICCM cemetery management) and 

taken on mentoring roles 

“I now have more responsibility in my new role and completed ICCM management training.” 

(Learner feedback) 

Employer feedback confirms that these developments have positively impacted team performance 

and service delivery. 

“Not only has this programme had an impact on the apprentice, but on the whole team.” (Employer 

feedback) 

Learners consistently report feeling safe, supported, and valued, and are empowered to thrive in a 

learning environment that fosters belonging and ambition. This culture of participation and 

progression ensures learners leave with the confidence, skills, and behaviours needed for 

sustained success in employment and further study. 
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 Summary Judgement 

 Strengths include: 

• Outstanding achievement and retention rates, significantly above national benchmarks, with 

2024–25 achievement at 89% (+30% above national) and retention at 89%. 

• High learner and employer satisfaction, evidenced through structured feedback and case 

studies. Learners consistently report increased confidence, resilience, and workplace 

readiness, while employers confirm apprentices have delivered tangible improvements to 

processes and team performance. 

• High-quality teaching, learning, and assessment, underpinned by rigorous observation and 

continuous professional development. Lesson visits confirm delivery is engaging, inspiring, 

and responsive to learner needs. 

• Strong curriculum intent and impact, aligned to occupational standards and local labour 

market priorities, ensuring learners gain relevant skills and knowledge. 

• Outstanding personal development and progression outcomes, with 78% of learners 

progressing to higher-level roles or responsibilities within six months of completion. 

• Active learner participation and employer engagement, including workplace projects that 

drive service improvements. 

 

This culture of high expectations, inclusivity, and continuous improvement ensures the provision 

delivers sector-leading outcomes for learners and employers. 

1.6 Quality Improvement Plan (QIP): Impact and Priorities 

Apprenticeship Priorities for 2024–25 QIP 

Priority Impact 

Strengthening learner voice and use of 
case studies 

Clear learner feedback processes and 
case study integration demonstrated 
impact in SAR and QIP. Tutors used 
learner stories to enrich reviews. 

Expanding progression tracking and 
destination data 

Systematic tracking at 6 and 12 months 
sustained career impact and informs 
curriculum planning. Positive destinations 
maintained at >78% 

Maintaining sector leading achievement 
and retention 

Achievement and retention remain 
significantly above national rates through 
targeted interventions and monthly data 
reviews. 
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Based on the evidence reviewed within the Self-Assessment process and presented in this 
document, we are making the following judgements:- 
 

  

Leadership and Governance Expected 

Safeguarding Met 

Inclusion Expected 

Achievement Strong 

Curriculum, Teaching and training Expected 

Participation and development Expected 

  

Adults  

Programmes for Young People  

High Needs  

Apprenticeships  
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